ROLE-PLAY ADDENDUM (for group leader reference)
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Brainstorming is a technique used where group members are invited to share
alternate responses to a given prompt. Brainstorming is meant to elicit group
participation and investment in a given scenario as well as to provide fresh
perspectives from multiple sources. Group leaders should encourage participants to
focus on what they might think, feel or do or what they think another parent or child
might be feeling in the given scenario rather than offering opinion or feedback in the
course of sharing.
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Focusing is an activity meant to bring the group's attention to a chosen scenario.
Facilitators provide an opportunity to hear a couple of people's responses to a given
prompt and determine whether the group is ready to choose an individual scenario
and move on to the next stage of the exercise. In order to move on, the parent who
provided the scenario should have been able to imagine an alternate response. If this
is not the case, leaders should support group members to reflect on the scenario and
brainstorm alternate responses before moving on.
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Sculpting is a technique where participants imagine and then recreate a living picture
of a particular scenario. The "sculptor" of the scenario (usually the parent) positions
the participants in such a way that their postures and relationships in space to one
another tells something about how the family relates. The sculptor might exaggerate
typical postures or facial expressions that a family assumes or use positioning to
metaphorically reflect dynamics.
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Differentiating is meant to help participants separate themselves from the
experience of the role-play. Sometimes when participants assume a role in a scenario,
they might identify with some of the characteristics and experiences of their
character. Through differentiation, group leaders help participants to separate
themselves out from the scenario at hand. In this way, they can understand the
thoughts and feelings, which might have been associated with the role and those that
are their own. Invite each participant to share the ways they are similar and different
to the roles. Invite the parent to share something about him or herself in the role-play
scenario that they showed the group — did the parent notice a shifting in
perspective?
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Extended Role-Play:

Warm Up Part i: Ask each parent to pick a repetitive struggle that happens in the home,
where they often end up saying or doing the same thing which doesn't seem to work. Ask
them to write it down.
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E.g. Child: "I'm not brushing my teeth!"

Parents Usual Response: I 'm going to count to five, and if you haven't started, I 'm not

going to read you a story.
Child: "I hate you!",

Warm Up Part ii: Ask the parents to come up with an idea of what else they could say and
how they think their child might respond, even if they are not sure how that might play out.
E.g. Child: "I'm not brushing my teeth!'

Parents New Response: "You really hate brushing your teeth at night and I'm not sure why.'
Child's Response: "I hate going to bed!"
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Focusing: Ask the group if anyone would like to volunteer what they came up with for both
examples. Provide an opportunity to hear a couple of people's responses. If in the examples
you hear, the parents seem to be having a difficult time imagining an alternate response, or
imagining what their child might say or do next, you may need to stay at this stage of the
activity. Use this as an opportunity to brainstorm alternative parent and child responses with
the whole group. Or, if parents have been able to imagine alternative responses, move into
the Main Activity.
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Main Activity — Extended Role-Play (15-20 mins): Ask for a parent volunteer to extend
one of their alternate storylines through role-play. Explain that engaging with their storyline
in this way will give them an opportunity to slow down, make sense and play with the
experience. This may bring new ideas and insight about how to help this difficult situation.
Explain to parents that they will have an opportunity to take various roles including observer
in the role-play. Parents might find it helpful to title the parent role that they take in the
storyline e.g. "stuck parent," or "angry parent." Furthermore, they can make use of the
facilitators and other group members if they need ideas or assistance.
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(i): Take some time with the group to determine who will play what role in the storyline.
Parents may want to play themselves, or they may want to act as an observer to begin with.
Organize volunteers (or volunteer yourself) for the various roles and have them move into an
area of the room where they can physically reenact the storyline. First, have the parent read
out the stuck version of dialogue. Ask the parent to "sculpt" the starting position of the
players. Ask the group members to approximate the dialogue as best they can and then have
them role-play that scene. At the end, ask the parent what they notice about themselves, or
their "child."
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(i1): Have the parent read aloud the entire alternate version of dialogue — stopping to add
information that they know about the interaction e.g. Child: "I hate going to bed!" The parent




can now add to the group member/ facilitator playing their child their ideas about why the
child hates going to bed, so that the participant playing the child can use these in the next
stage of the role play.
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If the parent really doesn't have any ideas about why the child may hate going to bed, ask the
parent if they feel comfortable playing the child for a moment and repeat the scene. See if
playing the child brings ideas to the parent about how the child may be feeling.
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If they are still drawing a blank, have them swap back, and ask the parent if they would like
to make use of the rest of the group to offer suggestions as to how the child might be feeling
or what the child might want the parent to understand. Brainstorm with the group while the
action of the role-play is paused. The parent can listen until they hear something that
resonates with them about the child's experience. At that point, the parent can enter back into
the role-play and narrate something to the child about how they may be feeling.
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E.g. Child: "I 'm not brushing my teeth!

Pz}llre'nts New Response: "You really hate brushing your teeth at night and I 'm not sure
why.

Chg]ld's Response: "I hate going to bed!

(Here the action is paused and the group brainstorms new thoughts about what the child

might be thinking or feeling) "You only just came home from work and I have to go to bed!
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The added information provided by the brainstorming resonates with the parent and
they step back in:
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Child: "I'm not brushing my teeth!"

Parent’s New Response: "You really hate brushing your teeth at night and I'm not sure why.
Child's Response: "I hate going to bed!
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Parent (Building on the new idea, which is that the parent only just came home from work,
narrates what they think the child is feeling): I think it’s hard to go to bed because I only just
came home and you’re missing me.
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If the parent is having a hard time coming up with responses, group leaders can also invite
the other group members to brainstorm the parent role. Continue until the parent feels as
though they have satisfactorily completed this role-play, or the facilitator realizes they need
to move towards completion of this activity.
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Differentiating and Closure (5 mins) Take a few minutes to debrief the role-play. The
intention of differentiation and closure is for members to differentiate themselves from the
experience of the role-play. Invite each participant in the role-play to talk about the ways
they are similar and different to the roles. Invite the parent to share something about him or
herself in the role-play scenario that they showed the group — did the parent notice a shift in
perspective?
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Completion (20 mins) Invite the whole group, including active and witnessing participants,
to describe what the experience was like for them and what they might have gained from it.
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